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INTRODUCTION AND STATEMENT OF THE PROBLEM 
Communication between parents and teachers is vecy :iJnportant for 
the development of every child. Both parents and teachers are greatly 
concerned with helpjng each child grow up to be a socially and emotion-
ally mature person. 
Parent-teacher conferences may be the best means for the teacher 
to corrmunicate with parents. In this face-to-face relationship., infor-
mation and ideas about the child are exchanged., insigl.1t is gained, atti-
tudes are caught and plans for furthering his best development are more 
likely to be evolved. From preschool years through high school., skill-
fully conducted conferences with parents have been enlightening to 
parents and teacher and beneficial to children and adolescents. 
The communication process is the core of the parent-teacher con-
ference. Communication may be verbal or non-verbal. Words understood 
by both parents and teacher, convey thoughts, ideas, and insights. A 
smile, a nod, a bodily attitude of paying close attention convey :iJ1terest, 
concern, and approval. 
Underlying the communication process are mutual understanding, 
respect, and appreciation. Through conversation with the parent., the 
teacher lea.Y'l'ls to understand some of the parents' problems in bring:iJ1g 
up children. The parents likewise come to realize the teacher's diffi-
culties m meeting the needs of thirty or more children., each one dif-
ferent in ability and personality. 
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Parents are realizing how much more meaningful their contribu-
tions to their children's development may become when working 1n close 
cooperation with the school. The parents are cooperating more and more 
with the school in an effort to discover the particular techniques which 
will be successful with each individual child. This necessitates an ex-
change of ideas between the parent and the teacher in order that deep, 
basic understandings may be established and successful working approaches 
may be made. 
While many schools in the nation have parent-teacher conferences, 
a considerable number of schools have not yet adopted this practice. 
The reason for this hesistancy may be that same schools are uncertain 
of its value in terms of the time involved. Assuming that each con-
ference takes up to thirty minutes, the teacher of thirty pupils will 
have to devote the total of fifteen hours for the parent-teacher confer-
ences. If the parent-teacher conferences are conducted twice a year, 
a total of thirty hours will be required. 
Many authorities have written on the subject of parent-teacher 
conferences. Ingar C. McDaniel, guidance consultant, San Bernadina 
County, California, wrote about the importance of parent-teacher con-
ferences. He made the point that: 
From the parent, the teacher can best obtain the facts 
concerning the child that will help her to understand the 
child's behavior and to enable her to give more effective 
guidance (26:162). 
Phyllis J. Shane, the child welfare counselor of the Long Beach 
Public Schools, Long Beach, California, mentioned the relationships of 
parents and teachers.· She states: 
Parent-teacher relationships are a major factor in the 
development of a child's personality. The child, through 
the understanding and cooperation of the parents within 
the home, and the understanding and cooperation of the 
teacher in the classroom will develop independence, re-
sponsibility, and both social and emotional stability 
(34:11). 
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Benjamin C. Willis, Superintendent of Schools, Yonkers, New York, 
wrote: 
Good relations are necessary at all times so that the 
years in school will be as valuable as possible for the 
child and for society as a whole. A good school is not 
an island V{ith twice daily contact from the mainland. 
Today's children are participating in more stimulating 
educational experiences and entering adult life with better 
preparation than would have been true in many places without 
the good relations existing. The program of activities can 
and should be such that parents and teachers, both vitally 
concerned with our children, together build better corrnm.mi-
ties (42:6). 
It has been previously pointed out that many schools are conduct-
ing parent-teacher conferences. Some interesting conclusions were form-
ed after conferencing in the public schools of Glen Rock, New Jersey. 
Kenneth Coulter wrote on the Glen Rock conferences: 
1. Parents are interested in the welfare of their children, 
as is proved by their willingness to come to school to visit 
with the teachers. 
2. Parents recognize that their children can be disturbed 
by other than physical ills. Though in the main, uneducated 
in the field of mental hygiene, parents are alert concerrrlng 
the mental and emotional growth of their children. 
3. Teachers who are aware of the problems of child devel-
opment can do a great deal to assist parents in their efforts 
to rear their children properly. 
4. Parents are not opposed to "newer" methods and pro-
cedures in education; they are unwilling, and wisely so, 
to give up to a type that they do not understand. 
5. The wise teacher will realize that time spent on 
parent conferences is really time saved, because it helps 
to eliminate many problems in the classroom. 
6. Children are best served by constant cooperation 
between the two institutions most concerned with children -
home and school (9:389-90). 
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J\'Iany of the problems of an individual pupil's education can be 
solved through a harmonious attitude between his parents and teacher. 
Through this harmonious relationship, the parent can find out what the 
child is like at school and the teacher can find out what the child is 
like at home. From this composite picture, the parents and teacher can 
determine what the child needs, both at home and at school. 
However, it must be understood that good parent-teacher confer-
ences do not just happen. As a matter of fact, the beginning teacher 
faces a difficult problem of communicating effectively with the parents 
of her children. This difficulty may arise from fear of parents or a 
lack of experience in dealing with them. If the conference is to be an 
effective means of communication between the home and the school, all 
teachers must overcome this fear and develop techniques for conducting 
effective conferences. 
As a beginning teacher, the writer does not feel confident that 
she could conduct an effective conference. Consequently this topic has 
been chosen in an atterrpt to develop suggestions and later to apply 
effective procedures for conducting parent-teacher conferences. 
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11he data for this study will come from :intensive review of recent 
professional publications in the Bouillon Library of Central Washington 
State College. 
CHAPTER II 
SURVEY OF LITERATURE ON HOME-SCHOOL COMMUNICATIONS 
There are nany methods used by various. scbools. for reportjng the 
progress or achievement of students. Each method has its advant.ages and 
disadvantages, but it is usually up to the individual school or teacher 
to choose which method to use. Following are descriptions and discussions 
of some of these methods. vJhen evaluating these methods it is helpful to 
keep in m1nd the four points which Muriel E. Crosby makes. She states 
that a good report (1) involves the child 1n the evaluative process, 
(2) involves the parents in the evaluation process, (3) reveals the educa-
tional objectives, and (4) reveals the relation of the child to hi$ group 
(10:45-7). According to Patricia Rockstad, the good report should also 
show the child's progress (21:174). 
With these points in mind, let us examine a major tool used in 
reporting to parents--the report card. In most situations where report 
cards are used, neither the students nor the parents are involved in the 
evaluating process, and if the student maintains "Blf grades all the way 
through school, the marks on the card do not reveal any progress. It 
may seem that report cards reveal the child's relation to the rest of 
the class, because an "A" is better than a ttD". However, neither the 
parent nor the pupil has any way of knowing where he actually stands. 
with reference to the rest of the classmates, because all the students 
may have received the same. grades in the same subject. In anotber in-
stance the parent may feel that his child has done very well, because 
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he got a "B" in a class. What the parent does not know, however, is 
that the teacher may have only given out A's and B's, and this particu-
lar student may actually be at the bottom of bis class. l?atr:tcia Hock-
stad sums up the situation when she states that report cards (21:175): 
1. stress subjects, not learners. 
2. do not list criteria for evaluation. 
3. do not show progress. 
4. may leave out areas where the child is developing. 
5. judge the child according to the capabilities and 
achievements of the class, not according to the individual's 
ability. 
6. harm the student by often marking him as a failure. 
However, the report card also has some advantages. On the secon-
dary level, where each teacher customarily has 120 or more students, re-
port cards do·not require as much time as some of the other methods of 
reporting. For example, if each teacher were to have a half hour con-
ference with the parents of each child, sixty hours would be required, 
which is four times what the elementary teacher.with thirty pupils re-
quires for parent-teacher conferences. Another point in favor of report 
cards is that adolescents do not want their parents coming to school and 
talking to their teachers; they want to feel independent. By receiving 
a report card to take home to his parents, the student gets the same in-
formation as his parents, and he knows that they are not working behind 
his back with his teachers (27:10). 
Another type of formal report is the progress report which is 
sent to the parent during the middle of the grading period, and is used 
in conjunction with the report card. These reports are intended to in-
dicate exceptional behavior, such as outstanding achievement or failing 
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work, but since teachers generally do not have enough time to report on 
all students, they usually only send reports on failing students. Many 
of these fonns are merely checklists on which the teacher indicates that 
the child is failing or is likely to fail., but rarely indicates how the 
parents can help the student make greater achievement. There is usually 
a space for the parents to write corrnnents to the teacher., but again this 
area is usually left blank. At best, progress reports or poor work slips 
merely prepare the parent for the failing grade which is likely to appear 
on the report card. These reports seldom satisfy any of the conditions 
of a good report. 
Beside these formal reports there are many informal reports which 
the teacher may send to the parents. One such device is a note telling 
the parent how the child has :improved or achieved and how he rates with 
the rest of the class. This note is attached to the child's work which 
is sent home weekly (28:20). Another device is the weekly or monthly 
newspaper telling about the class activities on which the teacher may 
add comments about each child on the copy the child will show to his 
parents (28:20). Still another procedlli-->e which some teachers use at the 
beginning of the year is to send home a description of the objectives to 
be engaged during the year and the class activities. In this way the 
parents will know what is expected of their children (28:18}. 
'lhese above mentioned infonra.l reports reveal the educational 
objectives of the class, usually attempt to reveal the relation of the 
child to the group and the progress that the child is making, and judge 
the child according to his own capabilities. However, ·they seldom in-
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volve the child or the parent in evaluation, because there is only a one-
way flow of information. These reports require time and effort on the 
part of the teacher, and the teacher on the secondary level, especially, 
rarely has enough time to report on all students. He may, however, send 
home notes about the students who are having special difficulty. 
In addition to informal reports, some teachers invite all the 
parents to come to school for half an hour during class time. At this 
time the parents can observe what the children are doing, but there is 
no time for the teacher to talk to the parents. Due to this circumstance, 
the parent does not get much individual information on how her child is 
performing, a.I1.d there is no evaluation of his performance. Although 
these visits are very informative, they merely show the parents what the 
children as a group are doing in school (28:19). 
Another type of home-school communication is the parent-teacher con-
ference. This type of communication has many advantages and disadvantages 
-which will be discussed in later chapters. However, even a cursory ex-
amination of the system reveals that it satisfies Crosby's four require-
ments of a good report (10:45-7), and el:iminates the criticism which 
Rockstad has of report cards (21:174). As was mentioned earlier, the 
parent-teacher conference would be impractical for the secondary teach-
er, because of the time required and the attitude of the pupils toward 
parents meddling in their affairs. The main advantage of the parent-
te~cher conference may be that the teacher can get some information about 
the home from·the parent. 
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Direct contact between parents and teachers was not usually em-
ployed as a means of reportjng to parents during the early year:3 of ed-
ucation. The fact that not many children were in public schools before 
1900, and that those who were in school were preparing for entrance to 
an acaderey or college, may explain why there was a lack of communication 
between parents and teachers. Most parents felt that teachers knew what 
they were doing, and left them alone. 
Since the middle 1800's, parent-teacher comnunication has experi-
enced a gradual developrrent. This development may have been influenced 
by the child study movement which began to gain impetus in the late 1880's. 
At this time also, the kindergartens, which accepted parent-teacher com-
munication as an integral part of their program, were being established. 
Likewise, in the early 1900's, the National Congress of Parents and Teach-
ers was established to bring parents and teachers closer together. Early 
scientific studies of the learning process were beginning to point out 
why there should be a close working relationship between parents and 
teachers, and child development became a field of study in the 1920's. 
Research in the fields of education, child development, anthropology, 
sociology, home economics, and psychology have influenced the development 
of parent-teacher relationships by indicating that a child functions as 
a whole, with all the experiences both in and out of school being inter-
related and affecting his total behavior and learning. Largely as a re-
sult of these influences, the parent-teacher conference has become an 
increasingly :important method for reporting to parents (37:3-4). 
CHAPIBR III 
PARENT-TEACHER CONFERENCING 
I. THE ADVANTAGES AND DISADVANTAGES OF PARENT-TEACHER CONFERENCF.S 
It is comnonly agreed that the home and the school must work 
closely together if a good educational program is to be developed for 
children. Yet the establishment of constructive, positive relationships 
between parents and teachers is often a slow business. All too frequent-
ly such interchange as there is between home and school is of a formal 
and strained nature. And yet teachers and parents have a common interest 
which should make them colleagues in the finest sense of the word. The 
prllllat'Y concern of each should be the well-being and development of the 
child. 
The home and the school have a joint responsibility for a child's 
development. What happens to him in either place affects his total be-
havior. In order to help him develop a well-balanced personality struc-
ture, the home and the school must cooperate in working out a suitable 
program of activities and experiences. Individual parent-teacher con-
ferences are one of the most satisfactory means of making this coopera-
tive planning possible. 
Most parents appreciate a teacher's interest in their child. 
They are encouraged to know that someone besides themselves is con-
cerned and cares about what happens to their child. It is different 
type of concern, but the concern is present, and that is important to 
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the parents. The parents may pick up some small idea of school from the 
child and their own recollection of what happened dur1ng their own school 
days. With the constant change in education., however., the parents will 
be confused by little bits of information brought home by the child. The 
teacher, talking with the parents., can fill in the gaps in the child's re-
port. The teacher is able to give more information than the child as well 
as to tell about th1ngs the child would not have thought important. 
In an article on improving parent-teacher relationships., Adelyn 
Rotholtz states that the parent-teacher conference is an excellent means 
of contact between home and school for the following reasons (33:105). 
1. It helps improve the comrrrunication between home and 
school. 
2. It helps parents and teacher gain a closer working 
relationship. 
3. It helps parents and teacher provide a better environ-
ment for the child. 
4. It helps parents develop a greater insight into the 
school's and the child's problems. 
5. It helps both parents and teacher develop a mutual 
understanding of the child. 
6. It helps eliminate the chances of misunderstanding 
and misinterpretations of the evaluations made by the teacher. 
7. It helps the child develop greater security when he 
knows that his parents and teacher are working together to 
help him. . 
Teachers can interpret the school to parents, and parents in turn 
can interpret their children to the teachers. However., unless properly 
prepared, the parent-teacher conferences will not be successful. Some 
parents do not have a good feeling about a parent-teacher conference. 
Probably the reason for this is that not very many teachers understand 
what parents really want of teachers. The parents want the truth about 
their children. The teacher should tell the parents about their child 
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with tact, honesty, and kindness. M3.uree Applegate wrote (2:242): 
When kindness and consideration temper the renErks of 
both day and night parents of the child, the truth will 
not hurt either of them. And while we are dj.scuss:ing 
this matter of truth, let us remember that the truth 
sharing is a two-way process. Parents may sometimes 
have truths to tell which teachers will find bitter to 
taste. 
Teachers can interpret the school to parents. There are many 
ways for parents and teachers to learn together, and values of the home 
and the school background interpreted to both sides can certainly aid in 
the guidance of the child. 
The values of parent-teacher conferences are myriad for parents, 
for teachers, and for the children. Muriel W. Brown has sumned them up 
in concise form in a bulletin of the Association for Childhood Education 
International (7:5-6) 
Values in General: Parents, children, and teachers 
working together have learned to appreciate _each other. 
Mutual understanding, respect, and confidence have develop-
ed as people revealed their responsibilities in joint pro-
blem solving. Out of successfully shared experiences have 
come new feelings of personal worth and personal responsi-
bility for behaving well one's self, and for helping to 
create condition favorable for the achievement of values 
by others. Tensions between home and school have been 
reduced, and there has been a consequent lessening of 
strains in the lives of teachers, parents, and pupils. 
Values for Children: Wonderful things may happen to 
children when they sense a unity of purpose between their 
homes and schools. They rrake better progress because: 
(1) their teachers kr.i0w·more about them, and give them 
more help; (2) their parents understand what teachers are 
trying to do; and (3) their adjustment problems are solved 
jn better ways because home and school are working together 
to find and deal with causes. (4) They are released from 
the tensions which develop when requirements of homes and 
schools are in conflict, or are not coordinated. (5) They 
feel more secure because parents, teachers, and children 
like each other better and are surrounded by an atmosphere 
of friendly purpose. 
Values for Parents: Parents benefit as much as children 
do when homes and schools are in genuine partnership. They 
develop feelings of status and greater security in parent 
role. Their experience is enriched through opportunities 
to keep up with advancing knowledge about children, educa-
tion and family development through: 
Opportunities for gaining skill in cooperative action. 
Opportunities to take part in a variety of useful activi-
ties which are personally satisfying. 
Experiences with many different kinds of families., and 
many different kinds of educational needs and problems. 
The sharing of experiences and ideas with other parents. 
The awakening interest in issues and problems affecting 
homes, school, and children. 
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The parent-teacher conference, like other types of reporting., has 
its disadvantages. It requires a lot of energy., time and money. D'Evelyn 
mentioned three main difficulties in the way of successful parent-teacher 
conferences. One is lack of training for this work on the part of teachers. 
The other two are lack of time and energy on the part of teachers, be-
cause of heavy class loads and inadequate provisions for such conferences 
in the regular school program (11:93-4). 
Ruth Strang wrote (38:32): 
Most of the disadvantages of the parent-teacher conferences 
arise from faults in the guidance program - teachers who are 
poorly qualified or unprepared for their guidance responsibil-
itjes, a heavy teaching load that leaves no free time for con-
ferences, inadequate pupil personnel records, and lack of oppor-
tunity to learn the guidance techniques they need. 
Parents too, find weaknesses in the parent-teacher conference 
method of reporting and counseling. John A. Barr reported faults that 
parents find (4:11): 
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1. Teachers interrupt before the parent is finished tell-
ing somethlng. 
2. Teachers 11tell11 the parents what to do. 
3. Teachers are patronizing. 
4. Teachers build attitudes of resistance in the parents. 
5. Parents feel uncomfortable because they do not know how 
long to stay. 
6. Parents could have been better prepared. 
7. Teachers need more training in conferences. 
8. Conferences lack specifics, e.g. "Child is doing all 
right. II . 
Parent-teacher conferences can not be carried on successfully if 
the parent and the teacher are afraid of each other. Ralph G. Eckert and 
Faith W. Smitter state some reasons why parents fear teachers and w'hy 
teachers fear parents (14:1-2). 
Parents: 
1. Fe$r that they are not well educated and that the teach-
er may think that they are uninformed if they ask questions. 
2. Fear the teacher as an unconscious carry over from child-
hood. 
3. Fear that their criticism of the school may lead to repri-
sals against their own children. 
4. Feel that the teachers always put them on the defensive 
by telling them about the problems that their children have. 
Teachers: 
1. Fear parents, because the teachers have often had con-
ferences only with irritated parents. 
2. Fear parents, because the teachers do not know the 
parents. 
3. Fear parents, because the parents are the teacher's 
employers. 
4. Fear that the parents nay ask questions that the teacher 
will not be able to answer. 
5. Fear that the parents are critical of the teacher's 
method of handling the children. 
II. TYPES OF CONFERENCES 
Although there are many types of parent-teacher conferences, the 
three types of conferences which will be mentioned here are: 1. planned 
or scheduled conferences, 2. incidental conferences, and 3. telephone 
conferences (24:Ch. XII}. 
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The planned or scheduled conference is the most comnon conference 
and requires a lot of .planning. The teacher and the parent must plan on 
a mutually agreeable time and place to meet. Then they must plan on what 
to discuss, and what they want to accomplish. Usually they will want to 
discuss the child's welfare, but this may bring the classroom or the 
family into the discussion also. Although the planned conference is 
usually initiated by the teacher, it rray and should also be initiated 
by the parents: There are also times when the child or some administra-
tor may have reason to ask that the parents and teacher have a conference. 
Different teachers have different ideas about the time and place 
for a conference. Some prefer to have a conference with parents at the 
beginning of the school year. One reason for this is that it provides 
the teacher and parent a time to get acquainted. Other teachers prefer 
to have a conference in the middle of the school year. At this time 
they have a better idea of what the student is like and can give a better 
interpretatlon of his progress to his parents. Teachers can make a bet-
ter appraisal of the student's work and can talk about recent and con-
tinuing problems when the conference is held in the middle of the school 
year. Planned conferences are usually held at the school, because this 
arrangement is easier for the teacher. There are times, however, when 
the teacher may have to go to the home for the conference, 
Unlike the planned conference, the incidental conference requires 
little or no planning. It occurs when the teacher and parent happen by 
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chance to be in the same place. Small problems, which do not require the 
effort of a planned conference, can be discussed in this sj.tuation. This 
type of conference is very relaxed and informal. 
The telephone conference is more like a planned conference than the 
incidental conference, because the teacher or parent usually intends to 
sey something. It is used to take care of small problems and short dis-
cussions. The telephone conference is usually initiated because of an 
urgent problem which requires immediate attention. Another reason for 
the telephone conference is that the teacher may need continuous infor-
mation from the parent about some problem or situation he is working on. 
The fact that there is no face-to-face relationship may be an 
asset or a liability, depending on the circumstances. If the parent or 
teacher is shy, she may converse more freely over the telephone. Parents 
and teachers, also, may look forward to a face-to-face conference after 
a congenial telephone conversation. One big advantage of the telephone 
conference is that it does not require as much time and coordination as 
planned conferences need. 
On the other hand, telephone conversations have limitations. One 
liability of not having a face-to-face conversation is that the gestures 
and facial expressions, which can tell so much, are not seen by either 
the parent or the teacher. Another related problem is that parents tend 
to complain more over the telephone (1:14). Since the teacher or parent 
may be caught off guard by a telephone conference, the teacher can not 
give the parent the whole picture of the problem in a short conversation. 
Also, some parents hesitate to call teachers at school for fear of taking 
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the teacher away from his classroom. 
Even though each type of conference has both good and bad points, 
one should not be used to the exclusion of the others~ Each ba$ its 
purpose and should be used widely. The teacher who relies on only one 
type of conference may not be getting as much help from the parents as 
she could. 
III. GROUP CONFERENCES "WITH THE PARENTS 
Before the individual conferences, the teacher may invite the 
parents of the children in her class to attend a group conference. At the 
conference, the school's policies and the teacher's goals for the rest of 
the school year may be discussed. The parents may ask questions concern-
ing the school and the children as a whole. 
The group conference must be thoroughly planned, because the suc-
cess of the group conference has much influence on the success of the in-
dividual conferences. It is the teacher's job to interpret the activities 
that go on in the classroom, because it is important for the parents to 
understand the kind of education that the teacher attempts to give their 
children. 
Many teachers find that it is frightening to conduct a group con-
ference. The teacher often feels on the spot when faced with a large 
number of parents of the children for whose development she has great 
responsibility. The teacher may allay this feeling by talking with her 
principal to develop a definite plan for the conference. She may also 
conduct a role playing conference before more experienced teachers and 
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and get their op;i.nions and criticisms of her presentation. Tue more ex-
perienced teachers may take the roles of parents and a~kques,tipns which 
parents are likely to ask in order to give the new: teacher experience m 
answering such questions. 
Virginia Bailard and Ruth Strang mentioned these guidelines for 
the teacher conducting group conferences (3:36-82: 
1. The teacher should make an effort to be well groomed and to 
establish an informal, friendly atmosphere. For example, the teacher 
should arrange the room to facilitate discussion and serve refreshments. 
A humorous story often helps make a group initially receptive. Humor., 
kindness, friendliness, and informality should pervade the whole meeting. 
'Ihe pa.rents should be made to feel that the teacher is their friend and 
a friend of their children, and that both parents and teacher are working 
together as a team which main efforts are to help the·children. 
2. 'Ihe teacher must remember that parents do not usually know 
about special programs which the school offers. The parents are interest-
ed in such information. It usually makes the parents feel proud of their 
school system when they learn of many advantages offered in it. rlhe teach-
er should use many specific examples in interpreting the program and should 
have many of the instructional materials at hand to illustrate the points 
made. Generalities about any part of the program are usually not helpful 
and oftE;n can be misinterpreted. For example, if the teacher wants to 
show exactly how the reading is taught in her class, the teacher should 
have:: a reading cil'cle made up of parents from the audience ai.1d go tbrough 
the process of a short reading lesson. 
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Parents are eager to learn about the school program and will 
usually be friendly toward it if they are given an honest picture of it. 
'fue parents want to know about the good things that are happening, but 
they should also be informed about the difficulties which keep the pro-
gram from being as effective as it should be. Many times their aid may 
help correct sane of the defects. For example, the school may need some 
teacher's aides in order to provide a more effective program. There may 
be some parents who can give some of their tirne as teacher's aides to 
help the situation. The parents are usually sympathetic to the problems 
that the teacher faces, and are glad to help in any wey they can. 
3. The teacher must be careful not to say anything that would of-
fend any parent. No parent should be made to feel embarrassed or self-
conscious. The teacher should also remember that the parents dislike to 
be talked down to. The teacher, working with children all day, sometimes 
forgets that at this meeting she is not talking with the children, she is 
talking with adults. It is possible that many of the parents are as well 
educated as the teacher, but the teacher should avoid using technical 
terms. For example, the teacher may refer to motor-perception skills, 
but people in fields other than education or psychology have no idea of 
what this term means or refers to. However, when it is impossible to 
avoid using technical terms, the teacher should explain their meaning. 
If the group conference turns out well, the success of the individ-
ual conference will be facilitated. The group conference will help to 
break the ice between parents and teacher, and they will get to know each 
other. PG.rents will be more sympathetic with the teacher, because they 
21 
understand her role better. There will also be less tension during the 
individual conferences, because the parents and the teacher know each 
other better. 
IV. GENERAL GUIDES FOR CONDUCTING THE INDIVIDUAL CONFERENCES 
Once the teacher has held the group conference, her time will be 
spent conducting the various individual conferences. A well prepared 
teacher will have successful conferences and leave favorable :impressions 
on the parents. The method of conducting the conferences is very :impor-
tant, because the way the teacher handles herself means success or failure 
in nany cases. 
Celia Burns Stendler, assistant professor of education, University 
of Illinois, mentioned some of the effects which the role the teacher 
plays has on the conference. Her four points are (36:292): 
1. The teacher will act during the conference just the 
same as she acts at other times. A dominant person may over 
power the parent, while the aggressive teacher will attack 
the parent. 
2. The role the teacher adopts, helps determine the re-
sponse of the parent. 
3. It is hard to change roles during the conference. A 
teacher may be unsuccessful at getting the parent to work 
with her if she starts out as though she knows all the an-
swers. If the teacher knows all the answers, she does not 
need any help from the parent. 
4. Teachers need to know more about child behavior and 
development before they can counsel effectively. 
The major objective behind the parent-teacher conference i~ to 
obtain information from the parent that otherwise could not be obtained 
from any other source. This information is recorded on the child's re-
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cord for further use. Therefore, it is important that the conferences 
with the parents start as early in the child's schooling as possible. 
The informa.tion that is gathered on the kindergarten level will be help-
ful to teachers as the child progresses through school. 
During the conference, a large quantity of information about each 
child should be available. The information will include his quality of 
perfonnance, his ability level, examples of his work and interests, an 
indication of his ability in relation to the rest of the class, anecdotal 
records, test data, and other items of information pertaining to the child. 
While the teacher has made available a large quantity of material, 
the parent should also furnish information for the teacher. 'Ille informa-
tion from both persons is essential in understanding the whole child. 
John Barr states that parents can rrake the conference more useful by fur-
nishing some of the following information (4:5): 
1. Relationship of the child to other children in the family 
or neighborhood. 
2. Relationship to adults in the family and the neighborhood. 
3. Types of free play activities and interests he selects. 
4. Emotional reaction in the home to frustrating experiences. 
5. Emotional reaction to other experiences, such as radio, 
television, or visitors in the home. 
6. Expressed attitude toward school. 
7. Hobbies and interests of all members of the family. 
8. General health conditions. 
9. Unusual experiences that may have affected the child, such 
as travel, absence of one or both parents, illness of the child 
or members of the family, death, or clinical help. 
10. Other institutions which may have an effect on the child, 
such as corrrnunity play group or YMCA. 
11. General neighborhood in which the child lives. 
Successful conferences depend on mutual understanding between 
parent a.'1d teacher. D'Evelyn wrote that parents must be able to express 
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their views witbout fear of being criticized by the teacber. Parents 
must feel accepted by the teacher, or they will not say thj_ngs -which 
might help the teacher m dealing with the child. Therefore tbe teach.-
er has to be accepted and sympathetic (11:97). 
It is essential that the teacher establish a good relationship 
with the parents in order to have an effective conference. In general, 
the teacher should deal with the parents much as she would with a partner. 
The following suggestions may shed some light on this statement and will 
help the teacher conduct a meaningful conference. 
The fir~t thing the teacher should set up is the arrangement or 
atmosphere for the conference. She should arrange to have no interrup-
tions, because it is hard to concentrate on a problem when there are 
many interruptions. Another point is that the teacher should not sit 
behind her desk, because this situation places her in the position of 
authority. The teacher should be friendly and relaxed, or she will make 
the parents feel unwanted. 
Along with ITBking parents feel wanted, the teacher must be accept-
ing. She must not show surprise or disapproval at anything the parent 
says, or the parent will not say anything. In order to understand the 
parent's attitude, the teacher must listen, not lecture. It t.s best to 
find out why the parent is worried about her child and not assume the 
know-it...a.11 attitude. The teacher should accept the parent's reasons 
and ideas for her child's behaviors, and work to. get the parent to sug-
gest some other possible reasons. Above all, the teacher should not 
argue with the parent., because this will cause resentment and resistance 
to further ideas. 
One of the purposes of the conference is to formulate plans of 
action to bring about a change in the behavior of the child. Jf the 
parent does not feel that he has had a part in working out this plan, 
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he may not work very hard in implementing it. Therefore, the teacher 
must work with the parent in fonnulating plans. Again she must accept 
the plans of the parent and work with the parent to formulate other 
ideas. If the parent is hesitant or does not have any ideas, the teach-
er may make a suggestion and ask the parent what he thinks of the idea. 
Even if the parent asks for direct advice, the teacher should not give 
it, but should help the parent work out a plan. During this leading 
and discussing., the teacher should remember not to get ahead of the 
parent in thinking and working out solutions. The teacher rrrust make 
sure that the parent understands each point before moving on to the 
next idea. 
rl'he teacher must be careful not to criticize. If a parent has 
not asked for advice, the teacher should not give it, because some 
parents may feel that they are being criticized. The reason for not 
criticizing parents is ttat they ma.y resent the teacher, and thus resist 
any constructive ideas the teacher may have. Most parents cannot be ob-
jective about their children. Therefore., the teacher shculd not criti-
cize them either directly or indirectly. 'lhe teacher should also watch 
for gestures and facial expressions which indicate that sbe is embarrass-
ing the parent or touching on a sensitive area. 
Sometimes the teacher may fim trot the parent or child may have 
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problems which are too comple~ for her to handle. In this situation the 
teacher should refer the parent to a staff specialtst ar- some s~ecialtst 
in the comnunity. The teacher will have to sey that the parent needs 
some help that the teacher cannot give, and then suggest some other per-
son the parent could get help f'rom. If there is no specialist available, 
the teacher should do her best, but she should not became involved in let-
ting the parents pour out their troubles to her. This listening may pro-
vide temporary relief for the parent but is not real help. 
The teacher should end the conference on a cheery note. She may 
make a definite date for further consultation or give a statement of a 
plan of action. In the end as well as throughout the conference, the 
teacher must be friendly. 
The relationship between the parent and teacher determines the 
success of the conference. This relationship must permit the parent to 
express his ideas with the knowledge that he will be listened to by an 
accepting and sympathetic teacher. This attitude will help the parent 
accept both himself and his child (11:95-7). 
During the conference, the teacher should be careful with the pro-
fessional terms she uses. Many times parents do not understand such 
terms, but are afraid to ask the meaning. The teacher should use a voca-
bulary that is understandable to the parents. 
In general, the teacher should be aware of the parents, their feel-
ings, problems, and emotions. She should make sure that the parents under-
stand what she is trying to do, and she should make sure that the parents 
understand their role in the education of their child. 
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V. RECORDING AND EVALUATJNQ Tl:-lE CONFEREN~ 
It is not enough for the teacher merely to conduct the conference. 
She should make a report of the conference for future reference by her-
self and future teachers who may have the child. The teacher should also 
make an evaluation of the conference for her own reference in :improving 
the way she conducts conferences in the future. 
In order to make effective reports, the teacher may need to take 
notes during the conference. These notes are necessary, because with 
one conference following another, the teacher may get the information 
mixed up. At the beginning of the conference the teacher should explain 
to the parent that she needs to ta.lee notes for some mutual use at the 
end of the conference. The parent may be furnished some paper and a 
pencil for taking notes, so that she and the teacher can summarize the 
points that have been discussed and make some plans for the future. 
It would be best if the teacher could record the conference as 
soon as the parents leave while the ma.in points of discussion are still 
fresh in her mind. However, since this ideal situation is usually not 
possible because of other conferences, the notes the teacher takes dur-
ing the conference are very valuable. When the teacher fj_nally bas a 
chance to record the conference on the child's permanent record, she 
should be able to reconstruct the discussions and pick out the ma.in 
points from the notes. 
In the conference report the teacher should include: points dis-
cussed, information received, plans nnde with the parents, and attitudes 
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of the parents. Conference reports should be ethical; they should not 
contain confidential information given by a parent who has established 
a close working relationship with a teacher. The report goes with the 
child throughout his school life. This means that many other teachers 
will have access to it (11:87). The records should be kept in strict 
confidence, and they should be filed in a locked cabinet accessible to 
the teacher who has need for them. 
Another thing the teacher should do is to make some evaluation of 
the conference. The teacher should ask herself: What proportion of the 
time was used by the teacher in talking? Were the topics covered per-
tinent, directly or indirectly to the child? Were proper techniques of 
the conference observed? Did both teacher and parents feel satisfied at 
the conclusion of the conference? What would the teacher have done dif-
ferently if she could do it over again? Why? What was accomplished? 
(4:10) This evaluation is not included in the conference report, but is 
retained for the teacher's own reference. 
CHAPTER r:v 
lNSTITUrlNG AND. CONDUCTING PARENT-TEACHER CONFERENCES 
As a result of the research in the area of parent-teacher confer-
ences, the author has become more familiar with the method of conducting 
such a conference. The following are procedures which would apply to a 
teacher in conducting parent-teacher conferences. 
The first thing she plans to do is to have a telephone conference 
itlth as rrany parents as could be contacted. This would merely be an in-
formal conversation to break the ice between parents and teacher and to 
get acquainted. During this conference each parent would be informed of 
the group conference which would be held within the next week or two. 
In arranging for the group conference, all available help from the 
principal and other teachers would be utilized. The purpose of the group 
conference would be for the parents to get more acquainted with the teach-
er and with each other. Another purpose would be to inform the parents 
of the class activities for the year and to give them an idea of what 
takes place during the typical day. The parents would also be given a 
list of things to look for at home which would help the teacher get to 
know the children better. At this time it would be a good idea for the 
parents to sign up for a time for the individual conferences on a master 
schedule so they can see when others have signed up and find a convenient 
time for themselves. 
Right after the group conference a note would be sent home to each 
parent. For those parents who were able to attend the group conference, 
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this note would be a reminder.of the time they are to come for the indi-
vidual conferences. For the parents who could not come to the group con-
ference> the note would give them the informatton which the other parents 
received during the group conference. In addition thi:s note will inform 
the parents that they will be contacted by telephone to set up a time for 
the individual conferences. 
In conducting the individual conferences> the general guidelines 
outlined in Chapter III would be followed. The author would tell the 
parent how the child has been performing in the classroom situation by 
showing exarr:ples of his work and adding comments on how he has progress-
ed. Next, she would talk about the child as an individual in the way he 
relates to other people and try to get the parent to tell how the child 
acts at home and in other places besides at school. During this conver-
sation, the teacher would speak positively about the child and_listen 
acceptingly to what the parent has to say about the child and the home 
situation. After both the parent and the teacher have presented all the 
aspects of the child, they would work out a plan for helping the child 
progress through school at a more acceptable rate. 
Even though every effort would be made to have a conference with 
each parent, there would probably be some who would not come at all or 
who would not be able to come to the school for an individual conference. 
Some of these parents rray agree to come to the school after a short tele-
phone conference explaining what will take place at the individual con-
ference. For those who are unable to come to school, the teacher may 
have to visit them at home. If after every attempt to meet with the 
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parent has been made and a cqnference has not been arranged, a letter 
would be sent to the parents to let them know how their cnild :Ls dotng. 
In this way the parent would get a picture of wbat ls happening to the 
child at school. The parent will be urged to write comnents about the 
child on a return letter. 
There are some points the author would keep in mind when schedul-
ing the conferences. The first individual conferences would take place 
after about six weeks of school in order that the teacher may have enough 
time to evaluate the work of the pupils. The parents of the children who 
have special problems may have to come for additional conferences during 
the year to evaluate progress and to make plans for continued :i.rrprove-
ment. Otherwise, the second individual conference would be scheduled 
about ten weeks before the end of the school year. This time would be 
adequate to help certain pupils to progress after the conference and 
will not be so near the end of the school year as to place a burden on 
the teacher. At the end of the school year a letter would be sent home 
to the parents explaining how the child has progressed through the year 
and telling how they can help the child during the sumner. 
It is realized that there is no set formula for conducting 
parent-teacher conferences, but more effective conferences will result 
from experience. However, by doing this research the author has gained 
insig..11t into the process of conducting parent-teacher conferences and 
now feels more ready to assume this responsibility with confidence. 
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